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Secondly, in our school work we need 
to emphasize anew thoroughness, exactness, 
completeness, even in small details. We 
have allowed spontaneity, originality, and in- 
dividuality to run away with our sense of 
relative values. 
Thirdly, greater stress should be placed 
upon biographical and literary material that 
pictures the great achievements of individu- 
als and of civilization itself as the result of 
stem sacrifices, long cherished ambitions, and 
unremitting labor. 
Fourthly, we should distribute some of 
the wreathes that we have placed so bounti- 
fully upon the brows of the brilliant and 
mentally alert to the plodding devotee of 
"stick-to-it-iveness". 
Fifthly, we must spend longer hours upon 
those branches of history and social science 
that deal with the orderly processes of gov- 
ernment, the fundamental laws of our land 
and those contractual obligations that every 
individual roust assume as a member of any 
organized social group. We should go fur- 
ther there and provide practical experience 
in such matters as far as possible in the organi- 
zation and control of the school. 
Sixth, in our meetings with our patrons, 
let us discuss some of these matters with the 
parents of our pupils, let us urge them by ail 
means to spend more time at home with or 
in the company of their children. 
Lastly, let us look carefully after the 
recreation of our youth- Boys and girls 
when they are at home with their parents, in 
school, or at work, are usually safe, but the 
various social evils that beset them come 
largely during their hours of leisure. To 
.detect the real leanings of a young man or 
young lady's character, find out how he or 
she spends his or her leisure time and you 
have the key to the situation. 
These tasks, fellow teachers, appeal to me 
as the big problems that we must meet to- 
day. We must not avoid the issues because 
we have no organized curricula and textbooks 
for the purpose. As the foster parents of the 
children of our country, we must meet these 
problems with persistence and patience for 
without these fundamental virtues, oar 
democracy cannot hope to survive. 
Samuel P. Duke 
III 
TEACHING POETRY IN THE 
PRIMARY GRADES 
Children naturally love poetry and most 
children can be swayed by the rhythm of a 
poem when they do not understand the deep- 
er meaning. The time to develop this natu- 
ral love and to awaken in the heart of the 
child an appredation for good poetry is in 
the primary grades. Many high school pu- 
pils have an aversion to studying poetry be- 
cause they were poorly taught in the grades 
and their interest in poetry was killed. This 
situation should not exist, and only good 
teachers can remedy it. 
Before the teacher can develop in her pu- 
pils an appredation and love for good poetry, 
she must have that appreciation and feeling 
for poetry in her own heart; and she must 
have a knowledge of how to impart these to 
her pupils. To know how to teach poetry 
one has to understand it and, in poetry as 
in everything else, lack of appreciation comes 
from lack of understanding. 
The general method of teaching poetry 
is the most natural method. There are four 
big steps in the development of a poem—the 
preparation, presentation of the whole, pre- 
sentation of the part, and the new whole. 
The children's minds must be ready for dear 
understanding when the poem is first pre- 
sented, and before examining details thev 
must have an idea of the whole. After ex- 
amining details they need again an idea of 
the whole, richer now because of analytic 
work. Primary grades need to work with 
the teacher, and only when very simple 
should they puzzle out a poem for them- 
selves. 
Let us consider the poem Sweet and Low 
by Alfred Tennyson, and develop the four 
steps as they should be taught in the fourth 
grade. 
The teacher should prepare the pupils to 
understand and appreciate the poem when it 
is first read. The preparatory lesson in the 
primary grades is usually a discussion, the 
teacher supplying necessary information, and 
using the new words of the poem. 
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I. PREPARATORY DISCUSSION FOR "SWEET 
AND LOW" 
The first step is to bring the children to 
realize it is a lullaby. They should know 
what lullabies are already. The teacher 
opens the lesson by asking questions as to 
the nature and purpose of lullabies, and a 
discussion of lullabies they are familiar with. 
Conclude the dicussion by saying, "You say 
you like lullabies. Now I want you to learn 
about one that Tennyson wrote. What 
was the poet thinking of when he wrote this 
poem? He was thinking of a sailor's wife 
who watched the sea and the ships as she 
sang a lullaby to her babe." 
"SWEET AND LOW" 
Sweet and low, sweet and low. 
Wind of the western sea; 
Low, low, breathe and blow, 
Wind of the western sea; 
Over the rolling waters go, 
Oome from the dying moon and blow, 
Blow him again to me 
While my little one, while my pretty one 
sleeps. 
Sleep and rest, sleep and rest. 
Father will come to thee soon; 
Best, rest, on mother's breast, 
Father will come to thee soon; 
Father will come to his babe In the nest, 
Silver sails all out of the west. 
Under the silver moon, 
Sleep, my little one, sleep, my pretty one, 
sleep. 
—Alfred Tennyson 
A good poem should be grasped as a 
whole before it is studied in detail. In the 
primary grades the whole poem is presented 
by the teacher, who tries to make clear the 
meaning of the poem, and also gives a stand- 
ard of good oral reading. To prevent sing- 
song rendering of the poem by children, the 
teacher should first read it to them. 
2. PRESENTATION OF WHOLE POEM "SWEET 
AND LOW" 
The poem should be read by the teacher 
in a low, soft voice. Pay particular atten- 
tion to phrasing and enunciation, that not a 
single syllable be lost in the quietness of ren- 
dering. The rate will be slow, gentle, and 
clear. 
After the thought of the whole poem is 
gotten the child should analyze it with the 
teacher's help. The teacher asks questions 
that may be answered with or without study. 
If the poem contains new words they may be 
given in a spelling lesson the day before. 
Much explanation, made wisely, must be 
given to children. The child's appreciation 
must never be sacrificed to mere intellectual 
understanding of the poem. The wise teacher 
must find a happy medium between demand- 
ing too much explanation and too little. 
The pupils must get the thought and feeling. 
The questions should be used in analysis that 
will help the pupils get the right meaning, 
and teach them to love poetry for its music 
and beauty of thought. 
3. PRESENTATION OF PART "SWEET AND 
LOW" 
Ask the children how many like the 
poem. Tell them to read the first stanza 
again, and close their eyes to see all the pic- 
tures. How is the wind blowing? What 
two words tell why the mother wants the 
wind sweet and low ? How many have 
heard the wind blow like that? On what 
kind of day did you hear it? What picture 
do you see in rolling waters? What color 
was the water? What is mean by a "dying 
moon"? What did the mother mean when 
she sang, "Blow him again to me"? How 
did she sing those words? What did she 
call her children in the last lines? Listen 
to the second stanza. See all pictures. What 
is the new picture in this stanza? Why do 
you think sails look like silver? Who can 
tell the whole picture in the poem ? Who can 
tell the picture the mother saw? 
After the analysis work the poem should 
be presented as a new whole. The pupils 
should read the poem aloud. During th". 
oral reading the teacher must criticize so as 
to show pupils how to give most adequate 
expression to the reading of the poem. 
4. PRESENTING THE NEW WHOLE "SWEET 
AND LOW" 
The pupils will not likely tire of reading 
and re-reading the poem. This will give 
them a clearer conception of the meaning of 
the poem. 
After the new whole has been presented 
Sweet and Low should be taught the class 
as a song. 
The teacher should make the pupi's 
realize that a poem is a collection of thoughts 
and pictures rather than lines, and she should 
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not allow them to surrender themselves to 
rhythrm so much that they will read the poem 
by lines instead of thoughts. She should al- 
low each child to read one half, or two, or 
maybe three stanzas of a poem. 
The memorizing of a poem is very simple 
after thorough analyzing. It is well for the 
teacher to supply some incentive to effort 
where special drills are needed before the 
child can recite the poem. Another aid to 
memorizing is an outline. In the primary 
grades one may group the ideas of a poem 
into sections, and an outline, with brief head- 
ing, of different sections may be written on 
the blackboard, and followed by pupils when 
memorizing the poem. 
As an appropriate close to the lesson, 
pupils may read some poems at a Friday 
afternoon program. Whether a poem is 
dramatized or put on program depends on its 
type. Having these exercises regularly, the 
teacher will make them as natural as any 
school exercise. At the same time she will 
prove that poetry may be easily made a source 
of genuine entertainment for schoolmates, 
relatives, and friends. 
Hazel Payne 
IV 
EDUCATIONAL NEEDS OF A 
DEMOCRACY 
That it is the right and duty of the state 
to furnish education at public expense is a 
long established fact. We are thoroughly 
convinced that the famous phrase, "to pro- 
mote the general welfare," includes the duty 
and power of the state to provide public edu- 
cation. A country governed by the masses 
of the people must create intelligent, capable, 
and helpful citizens. Though it is agreed 
that there must be education for all the 
people, still there is a great amount of dis- 
agreement as to what kind and how much 
education the state should give her citizens. 
The need of education may be considered 
from two aspects; its importance to the in- 
dividual, and its importance to society or the 
state. The two fundamental motives of edu- 
cation by the state are the safety, progress, 
and happiness of the social group; and the 
welfare and happiness of the individuals com- 
posing the state. Formerly, it was thought 
that these two aims opposed each other. 
The "individualistic" idea was that the in- 
terests of the individual were supreme. 
Nothing should conflict with individual lib- 
erty. The "socialistic" idea was that the in- 
dividual must give way to the interests of 
society. He should not be considered ex- 
cept as he is useful to society. But the 
modern idea considers society and the indi- 
vidual together. Society can secure its in- 
terests without conflicting with the interests 
of the individual. The individual is edu- 
cated by society because it is for the good of 
society. When he is punished, it is for the 
the safety of society, and also to do the in- 
dividual himself good. Society must pro- 
mote common welfare, but also individual 
welfare. 
To educate for life should be our big 
aim. As we have just seen, the individual 
and his relation to society make up life. An 
individual can not live alone. His life is in- 
evitably bound up with other people. He 
must live and work among others. Educa- 
tion is of no value to him except as it enables 
him to live helpfully and harmoniously 
among his fellow-men. Therefore, we must 
determine what education must do for the 
individual to enable him to live to the best 
advantage for himself and for others. 
First of all, education must teach us the 
things our ancestors learned through cen- 
turies of experiences. Life is not long 
enough for each individual to learn through 
experience all the things he must know. If 
we did not have some means of handing down 
the knowledge of former generations to 
coming generations, we should never pro- 
gress. It is said that a new-born baby of to- 
day is not very different from babies of cen- 
turies ago. To make him different we must 
teach him quickly the necessary things found 
out by his ancestors by centuries of hard and 
costly experience. As our social life be- 
comes more and more complex, a longer and 
more complex period of training and guid- 
ance becomes necessary to prepare the indi- 
vidual for active participation in it. 
Vital efficiency is the first aim and re- 
sponsibility of education, and is dependent 
upon good health. Therefore, the. establish- 
ment of health and right health habits is 
among the most important elements of edu- 
cation. Good health supplies a basis for all 
that is best in life. However well informed 
one may be, a great mistake has been made in 
